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ABSTRACT . , , ^ 

In teaching the aoderately retarded studpiit to read, 
it i£ essential to develop a basic survival reading vocabulary ' , - 
consisting of words necessary to reaain alive, •as we-11 as to retain 
^one*^ personal dignity. individual sust be able to recognize and 

respond appropriately to copaon signs of instruction and dirvection 
within the^ coBBunity. Pron a list of 132 basi^ words and si^ns, a 
reading program and teacher *s. nanual were devised according to four 
objectifes:' (1) the^stiiulus word or sign is i>resented in a fora as- 
close to the ^actlial word br sign as possible--photographs -o^ the sign 
are used frequently; (2) the experience is as pleasant aivd. free froa 
strain and boredom as possible; (3) fbvjf presentations of the word, 
kssess the student's progress, each at an increasing level of • 
difficulty^ and (4) the format and process of administration are 
clearly defined for the tea^cher. (KAI) • # 
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Every individual who has the abilit/to live«in the community 
arid obtaia some degree of mobility and independence^usf recognize 
and respond appropriately to functional -survival/words. Educators 
and parents of non-academically oriented student's have tong recog- 
nized the latent abilities of these students to function with dig- 
nity in th^ conmlinity and a sheltered working world. Now. with the 
enforcehient oiF Public Law 94-142 (The Education for All Handi- •• 
capped Children Act of 1975) school personnel are becoming aware 
of the curricdlkr needs of handicapped, students. 

When be^'nning the task of planning curriculum, one of the 
first questions to be considerexl is, "What is the purpose of this 
"instruction"? Looking at the area of reading in partiaular, the 
.curriculum. developer and teacher must decide on the* purpose for 
instructing a moderately retarded ^person. ^^The question then J)e- 
come§, "What must everyone be able to read and comprehend in order 
to survive?" The word survive is meant both literally and in an 
extended notion. Surflval in this context means to remain alive 
afs well as retain one's personal dignity. If one enters a room 
marked PRIVATE, 'smokes near a NO SMOKING sigfi or goes in the wrong 
^restroom^persohal dignity is in jeopardy. This, makes- psycho- 
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logical .survival difficult. TherefoT*e, the^goal of a reading 
program for moderately 'retarded students (I.Q. 36-54) is for 
the individual to be able to recognize and respond appropriately 
to common sfgns of instruction and/direction witjftiJi the coijinunity. 
The reading priority for tratflable mentally retarded studerits is 
functionaT-sight vocabulary^ Reading in this context is jilefined 
as, recognizing and responding apj^ropriately to words or signs 

' deemed essential . ' • ^ - 

After defining this as the goal for the reading instruction, 
the jHext task is to determine the exact content to be included in 
the list of functional-survival words. Teachers^ust also deter- y 
mine which words are already known et the criterion level, which 
Words are enje'rging, and which words are not recognized or understopd 
by. their students. . This task may be adcompnished wit^the cri- 
terion-referenced assessment which is the tqcus' of the present paper 

In the literature concerned with te^iching the trainable fnen- 
tally retarded student to reads the concensus is that a basic sur- 
vival reading vocabulary \s essential . Kirk and .Johnson (19.51]^^^^ 
state, ''A mentally deficient or feeble-mi ndejd child cannot learn 
to read beyond a few sample words for his protections.^ hence? the 

-reason for lack of emphasis plj a systematic reading program in the 
sense in which reading is ordinarily defined." (p. 258) 



Stephens (1971) believes^ that "standing foremost among^the con- , 

cerns Tor educational progr^ims for the moderately retarded is the 

development of curriculum." (p. 28) -Warren (1963) writes that a 

highly academic program is inappropriate for moderately retarded 

students if tbe skills assential for si/ccesisful functioning as an 

adult .are overlooked. MacMillan (1977) states, "Even children 

bSelow I.Q, 50 can learn to read at least cautionary signs^needed 

far their own protection or for independent functioning in the 

community (stop, exit, m^, women)." (p., 361) According to 

Feinberg. (1976), "For a training program for TMR adults to be 

meaningful and ultimately successful it must be reality-based, / 

withA determined focus on survival, self-reliance and normaliza- 

tl5n.". (p.' 246). ; . • \ ^ ' 

In light of the^eed for practical skilTs for trainable 

mentaTly retarded^ students, Borreca, Burger, Goldstein and Simches 

> 

(1953) developed'a functional core vocabulary list for slow learns 
ers. The core vocabulary list fdiii^ists of 1,642 words with an 
additional .133 words being purefly vocational . • Gunzbu/g believes/ 
all students classified as^r^inable mentally retarded should 
fjrst be taught a social sight vocabulary because of the extreme 



■A: 

more instruction should'be available. Gur\zburg's 'list consists of 



importance for safety.- Then, if the child can progress further. 



54 functional sijrvival words.. A recent, Edmark readi^lg program for 
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students classified as trainable mentally retarded uses stimulus- 
response theory to teach fifty survival words. Four state schools in 
Texas, Richmond State School, San Angelo Center^, Lufkin State School 
"and Denton State School have developed a comprehensive functional' pro- 
gram using behavior shaping techniques. The purpose is to develop ^ 
sight recognition of environmental/survival words fop the safety 
and well-being of '^he client,' as well as tea^h -socially, appropriate 
behaviors. Tne survival/environmental -words ident ifi^d by this ■ - 
project consists of twenty-four 'critical words, twenty important words 
and sixty-four supplementary wprds. 

' Moderately* retarded students, classified as trainable mentally • 
retarded can and should be taught a basic sight vocabulary-necessary / 
for survival and dignity." . • ' 

Procedure ^ 

Word L:ist ^ - 

I- ' * %■ 
Using sections of the Borreca, Burger, ^Idstein and Simches 
list, words from the Gunzburg li-st,'the T*€xas State -Schools list . 
arid ideas from personal experience in teaching traihbble m||^Tl^ 

retardejd students, a list of ninety words vas compiled. The list 

* * ' ' \ ' ' 

was sent to* seven school districts and one private agency serving 

thfe trairi^le- mentally retarded, to the Greater Hoaston Metropolitan 

Area. ^Tercners of trainable mentally retarded- students were asked 
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%o check the words which they felt were essential for their stu- ' 
dents to, recognize ar)d respond to' appropriart'ely. They were also 
asked to-add^any essential words omitted from thejist. Seventy- 
five questionnaires were sent out to the districts and fifty-four 
were returned. A new Ifst^WS^s then compiled using all of the words- 
checked* and added. • This 'list was 3i7 words ^gng^. Using tHe words • 
considered 'most -important a revised list of 132 words was compiled 
.as the. tentative survival words for thts program. This Tist will 
always remain tentative since various sigfis are important ^lepending , 
on the- locale, 'the "settinci (institutional, public^chool sheltered 
workshop) and the time period.' It has been observed, for instance, 
that there is an 'increasing use of International Sjgns which in 
turn*addes to the survival sfgns to recognize. k 

V 

t 

Assessment Instrument 

From the list of 132 v/ords, a criterion-referenced assessment was 
developed. .Four conditions were taken-ipto consideration in the de- 
velopment of the instrument. First, it is important to present the 
stimulus ^ord or' sign in a 'form as close to the aotuaJ sign -or 
* as possible. • One characteristic of mentally retartled learners is 
the inability to easily transfer ir^formation or skills learned in 



the classroom to' Veal life situations. For this reason photocfra^jjis 
of the signs are' used li/heneve^ possiJDle. A s>ecand important^ 
consideration is' the attention spar) and interest Jevel -of 
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the students beinj assessed. The assessment instrument is also to 
be usBd as the, teaching instrument, thei^pfore, the experience- must 
be as pleasaht antl fi^ee from boredbm or strain as possible. 
Therefore, only twelve words are included in each booklet, 'each 
word being presented i^ four different form?. Another considera- 
,tion is thctt the teachers need as much ini;onnation 'as possibl? 
concerning the student's abilities to recognize and respond to the 
sign or words. 

Therfifor*e each of the four presentations of the word assess at 

an ^increasing ]evel of difficulty. The first presentation asks the 

Student to say the words(s) an(d tell what they mean. If this task 

is not accomplished the student is shown the second and most ele- 

f 

mentary. task. Three signs or words are shown, two being the 
stimulus sign and the third, a distractor. The student is asked 
to match the ^ike signs. The third presentation is of two signs. 
The teacter names the sign and asks the student^to point to the one 
named. The fourth and final preseatation is one picture of a pe,r-^ 
son responding inappropriately to t\f sign. The student is to • 
choos^ the correct picture. The fourth consideration is to make 
the format and process of administration easy as possible for 
the teacher. The booklets -are clearly marked as to word or sign 
to pr^senf, the instructions are on the ^b§ck of the stimulus' sign 
so that they can be read easily and naturally as the teacher is 
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giving the assessment. ^ ^ ^ • ' • 
Assessment Manaal Teachijpg Suggestions 
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Recommendations for teaching the sui^viVal words are included 
the criterion-referenced assessment manual. The first consid- 



eration is: Did the student clarly undet^stand the question - 
/ 

asked? Were the directions understandable so that the reasorijior 

error was not knowing and understanding the -sign. 'After the task 

» * 

is thoroughly understood the actual teaching begins. Configuration 
clues are emphasized in teaching the ^tudent to distinguish the 
^>two signs that match from the one sign tfjiat does not match. , 
' Recognition and identification of the sign after*hearing, the 

auditory stimulus* (third presentation in criterion-^f^erenced 

i 

assessFTf rtt) is taught using a technique similar to Montessori's . 
Three Period Lesson. This procedure is followed using increasing 
li7m'be~rs ot signs taken from the assessment "booklet. When^ the word 
can be -fdentified using an auditory . stimulus to match the visual' 
stimulus, appropriate r*esponse to th^word or sign .is emphasized. 
It is 'suggested that thiS' be done using a multiple question-ing 
technique so that the studen^discovers the appropriate^ response. 
Questions such as: What is^ happening in the picture? What does 
the sign say and mean? Is what is happening in the pic.ture agree- 
ing with what the sjgn says? Why or why not? The teacher is free,^ 
however, to use whatever approaches to teaching of the survival , . 
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\«)rds she finds mo^t successful. 

' , . Discussion ^ 

. 

jt • » 

^ The importartce place on education for al,l handicapped 

children emphasizes the need for curriculum materials which are 

interesting^ appropriate to the students skjlls and abilities and 

futuristically oriented,, For'the student classified as trainable 

mentally retarded, 'the readina program must efiiphas-ize the recog- 

nition and proper response to words of survival and dignity. (In 

order to meet this goal, teachers need the diagnostic materials^' 

teaching materials and ideas for helj)ing special students -to. reach 

. ' ' *i ' . - . 
their potentials.) The criterion-referenced assessment discussed 

Jn this paper was designed to meet the?.^ needs. X 
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ADORES^ , ..I j> 

\ m ' : , . • • ; - 

AMBULANCE ' , ^ 

AUTHORIZED :^ERS0N5 . - * 

BACK • > '-^ • ' • 

BAfHROOMS . V • f. 

. BEWARE OF .DOG-:^;::;V i*v*^r ■ 

BIRTHDAt^ ' . ' ^J' - • 

BLASTING- ^ ' ' . " . ^ 
' BOTTOM . ■• 
. BOYS 

BUS STOP 

PREAKABLE 

•CAFETERIA • . ' - 
■ CASHIER 

CAUTION 

CUNIC . "■ 

CLOSED • * 
.COLD • . 

CROSS NOW ' . 

DANGER 
' DATE 
^ETpUR 

DIME- 

DyiECTlONS 

DI1?ECT0R\1 
'• DO NOf CROSS ■ 

DO- NOT DISTURB 

DO NOT "ENTER 
• DO NOT FEED ANIMALS 

DO NOT TOUCH- . 

DON^'T WALK 
' DOWN 

dynamite 
^ elevators 
emergency , ' 
employees only • 
Enter- 

. - aiTRANCE 
EXIT 
EXPLOSIVES - 
FEMALE 
FIRE ALARM 
FIRE ESCAPE ; 
. FIRETXTINGUISHER 
. FIRST AID* 
« FIBST FLOOR- 
FLAMMABLE ' , 

FORWENT 
FRAGILE ^ 

f1?ee » 

ll^ONT 

GENTLEMEN ' • 



WORDS FOR--SURVLVAL AND DIGNfTY' 



GIRLS • . • . 
' GLASS 
. "GO* 

HANDICAPPED 
HANDLE WIJH CARE ' 
HARD HAT' AREA 

"*nARMfUL IF swallw/ed; 

HELP WANTEDi*- 
HIGH VOLTAGE 
.HOLD Ort TO RAIL 
MOT' 

I / > 

IIJFORMATION * 
. ITJTERNAT-IONAU SYMBOL FOR MEN 



INTERNATIONAL SYMBOL FOR WbMENTORET 



RWHT 
' SALE 

SECOND* FLOOR 
.'SItENC-E-, 

SLIPPERY- KHEN WET 
•social' SECURJT^ NUMBER 

STAIRS ■ — ' ^' 

■STEP UP ' ■ ^ ■ _ 
"'SW'"^? " 

TAKE ONE - 

, TfLEPyoKE ■ 

TOP ; • " 

THIS SIDE UP 
THIS WAY OUT 



KEEP CLOSED 
' KEEP, OUT 

KEEP OUT 
. LADIES 

LEFT 
-MALE 

-MEN AT WQBK 
M^ ONLY • 

• NAME - . ' ' • 

NO ADMITTANCE, 
NO SMOKING 
NO TRESPASSING 
NON- FLAMMABLE " 
OCCUPIED 
bFF 
ON 

ONE WAY ONLY \ 

QfEN : 

, aP£N HERE 

OPEN -OTHER END 

OUT • • 

OUT OF ORDER ^ 
^ PHONE 

PHONE NUMBER •. 
r" PLEASE BE SEAT£b . 

PLEASE PAY HERE- 

■PLEASE USE OTHER DOOR, 
r^- POISON 

PRESS . 

PRIVATE . • ■ 
PULL 

' -PUSH ' , 

/push button 

QUIET • . 

S RADIO ACTIVE 

RAILROAD CROSSING 

REST ROOMS ' 
' RESTAURANT . 



JUm OFF 
UP . ' 
0SE CROSS MLK 
VACANCY , 
'WAIT- • 

WALK 
WATCH FOR CARS 
WATCH YOUR -STEP 
WET FLOOR 
WET PAINT f 
WOMEH 9 « 



ERIC 



1 



